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by ative Studies which velated TRADEC to other schemes catering for ae 
conperable ciiohenerupe . 


The, kppaniiccéa generally | describe the sampling data, the key areas. of eS 
questioning and the instruments’ used, ; * ‘ 


This volume is on sostricted circulation, generally confined to “those : . 
particularly interested in the aon eh arid methodology of the project, - Any: ac ia 
detailed questions eee pica e to Dr Karen Evans of Surrey : 

University. ; 
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A ‘ : . 2 y ‘ : 
1 Yfhe'aims.of the project were:- | : 
. % - , : . af e “ ge « 
. “1 To report on the distinctive features of TRADEC ‘ ’ 
approach, “as compared with other further education , 
and trajning modes serving the needs of | Comparable 
f groups of suai 
y ; : 
2 To assess the effectiveness of the TRADEC system “<4 
as it currently operates 
: "f 
3 -To assess the potential ‘of TRADEC for educating | 


and Peainang a wide range of MOEREES: hg 
, 7 Mid 


x? ee The investigation ‘was conducted over an. 18 month period, beginning 
* in tet 1981 and ending in June 1982. 


rs © 


~ 


3 The evaluation was degigned to serve the two main purposes of 
educational evaluation, i.e. : 
s . 
(i) to contyibute ‘to the. fund of existing knowledge 
and the flow of infdrmation, concerning significant . 
: educational innovation Fe 
(ii) tp serve a variety of decision levels by providing ; 
4 ae information neeestacd cand . xelevant.to judgments Fe 
: concerning the improvement, adoption, implementation 
we, and welieattan of TRADEC schemes. : 


The evaluation aimed to serve ——_— 7 


= the information needs. of licymakers, administraters, teachers 
and trainers associated wi the existing programme, in respect 
of decision-making concerning developments and applicatiohs of 


“the system & 
. , he 
3's = the need of policymakers ahd developers in organigations not at 
5 present engaged in the systeni, = respect of decisions congerning 
ad ' the possible adoption, extension ‘and amplenontation of me TRADEC 
be mode} ag 


a 


aes the informatign needs of policy makers in. validation/examining 
bodies in’ res ace of Judgments on validation saeiies lac: from 
-TRADEC initiat 


’ RESEARCH DESIGN. ¢ 


“”. 


3: The ara comprised three major elements — 
» @) a DEVELOPMENT PHASR devoted to * "sa 
(a) identification: and clarification of the key 
evaluation questions in consultation with 


parties representative of the Sects ion levels 
to ba served 
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(b] to ‘construction of a detailed description of 

e the system and its Sompronen: schemes currently a 
in operation 


(c) to developuient of a set of working hypotheses 
based on (a) and (b) above | 7 
= : ‘ 

“ (ii) EMPIRICAL INVESTIGATION, by survey and case study methods, 

"of ‘a sample of schemes currently.in operation 


Z (iii) ‘COMPARATIVE STUDIES designed, by selective review of a 
: structure and operatYon of other systems, to draw ‘broad-‘ 

brush' comparisons b the philosophy and implementation 
of TRADEC and that of othér modes catering for comparable 
targets | 2 ae ; 
‘DEVELOPMENT PHASE cm 7 

4 The'set of evaluation questions produced by the process ‘of consultation 
described, appear in AppendixIfII. The complete list of Colleges engaged in 
the TRADEC system up tb 1982,‘together with the types of schemes’ they have 
implemented, : appears in TRADEC LI. The detailed descriptions of the’ 
system and its component schemes. appear in TRADEC II, Chapters 1 and 2. 


The working’ hypotheses constructed on the basis of these early Sup lOnctory 
investigations were. as ‘follows: - ; 


zENae hypothesized that: re 


(i) The TRADEG system embodies an eer to vocational ; 
. preparation which demonstrates strengths, relative , a 
to other models, in its atceptability to employers. 
and its ability to attract and maintain the interést 
and motivation of the gala ia noneRartecre 
target group. 


(ii) There is, significant divergenco between intended and actual 
: system per formance in - 


Ne 
process 


- ee of the “tetangutar' negotiation + 
8 


‘ the degree of employer involvement 


- > the extent of curriculum adaptation/ within the TRADEC 
methodology, to meot individual and local needs 


i the structure and used of continuous assessment 


proce - eg ~ 


7 ‘ a . 
(444) Major factors influencing the degrea off divergence betwoen 
actual and intended system performafice, in any given scheme, 


are = e 
7 , —%. 
> - attitudes, experience and preparation of the staff 
eam in respect of the TRADEC approach. 


ry ~ participating employers' perceptions of their roles 
and responsibilities, and those of the colleges, in 


ore *the education and training of their young employees 
Pv an : “ i es = 


te | oe . | 8 Toe 
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- adequacy and. efficacy of strategies. for monitoring» 
' the implementation of new and existing schemes 


r the 'gap' between staff time necessary and staff 
time allowed/available. for effective tisxesD and 
management work 4 ‘ 
: ; 
_ Factors ‘determining the potential of avstens/acdele to educate 
d a and train a wide range of ney aaa -- 7 


herent characterisetcs | 


‘ (a) factors associated with the 
of the system ‘ 
_(b) factors associated with divergence pe eo actual and 
intended system performance (as above) * 


(c) extermal factors interacting with the system: 


Under (a) it was hypothesized that the TRADEC model demonstrates strengths 
relative to traditional models, fn respect of its poteritial for 
preparing a wide range of workers, in its design and methodological 

* features which anticipate and provide a framework for acgommodatio 
of a wide range of occupational and personal Shabackertabics and 
needs in the learner population. 7 
_ Under (a) it was further hypothesized that the principal limiting factor | 
is the lack of adequate curriculum strategies to deal, within the 
time and other constraints operating, with the demands of the broad 
generic groupings in their present i 


ynder (b) it was hypothesized that the pfingipal Limiting factor (in the 
shart term) is that of availability necessary staff expertise. 


Under (c) itwas hypothesized that the principal limiting factors are ’ 
the substantial variations, by geographical region, of the regional 
industrial and social features, and tho organisational 
INELastLUCEUEes, which have combined to preaduce the TRADEC system. 


* 


3MPIRICAL seal ohana aie OF SCHEMES CURRENTLY IN OPERATION é 


NG 
2 


a) Four approaches to data collection were reqNred for the investigation 
2f the different types of evaluation Variable reflected in Appendix ‘I. 


(i) compilation of existing recorded data across all 
' cages 
(44) Survey of key evaluation variables across a. : ; 
a represontative samplyof casus 


(144)  detaithd case study of a limited number of cases 


(iv) obsérvation of selected 'system' processes ineluding . ™ 
Writing Groups, Conferences atc. : . 
M ‘ 
: . 
mR - 


a 
» 
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6 Each approach ~— its Gharacteristic advantages and disadvantages. 
+ In the case of (i) the advantages of ready availibility are balanced by the 
disadvantages of data being fixed ina ,predetermined form which may me 
* appropriate to the precise form of the “evaluation question. 


“7 ~under (ii), ‘the survey approach: has the gadantapes of representativeness_ 
if proper ly~constituted and stherefore ailows some conclusions «for the whole 
system. tobe drawn from the results in the selected saiple. 
= gh Detailed case study, on the other hand, has the avantages. of enabling 
researcher to “get inside the processes’ and deal with variables which cannot 
effectively be investigated by other methods, the disadvantages being 1sck of 


. generalisability. 
9 Recognising the strengths and limit/ations of each method, it was wiopesed 
that all four methods should be adopted he research, in order to balance 
the needs: both for wie coverage and for depth in the resegrch. : 


¢ 2 
“In respect of, the survey, a procedure based on selection of 
approximately one half of schemes in operation, for 100% sampling 
of the associated populations (teachers/learners/employers/others) 
was. proposed. » Selection of the schemes for survey was random, with 
stratification by: 


(i) sipavicateuiiesi maaenens 


colleges : : . 


. 


and (ii)strades groupings 


vy 
x 


td 
as illustrated ; 
(with number of selected schemes 
in brackets): Experienced colleges | Less Experienced 
: a J Colleges 


Mechanical Trades Prineiples 


Fabrication & oe abed Trades 
Principles 


DEeSEESeVeton & Consumer Trades 
: Principles 


Fook frados Principles* 


Commercial Traden Principlea Y 


rma om alr ch hohner ctenar meron 


Ame ta soe Aas 


*Cohloge FE rood scheme was only partially surveyed, aince it did not continue 
to run in 1901/62. ; 
’ 


’ . « 
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10, Questionnaires were prepared for.-¢ 
. 2 
(a) company personnel with overal’ responsibility for 
the involvement ‘) trainees in TRADEC schemes /Appendix Vira/ 


. 


direct nee ee a supplement to (a), for use 
J where applicable Fppendix Virb7 


- " (¢) scheme Participants \learners) /Appendix y 7 
. ¥ a : Z 
(ad) Course Tutors responsible for scheme co-ordination, 
_in the form of a structureg interview schedule ; 
accompanied by a self-completion section. [Appendix Iv yj ' 
. : F a. 
: (e) Members of the Course casas other than the Course Tutor. 
< (including contributions to the schemedfor General 
. Studies and similar departmonts and from organinationsa 
. and Companies. os . = 
; ia Hoe /Appevidix VI/ 
(11 aA*pilot survey was undertaken with the primary purpose of: 
‘ ‘ : 
‘ (4) testing the draft verstons of the questionnaire 
and (if) gaining experience of the problema of administration and 
‘ retrieval of questionnaires directed to the three main 
population groups (learners, teachers, company personnel) 


in order that the questionnatres and proposed rtrategies 
could be revised to optimise both the quality and quantity 
of response. : 


e . 


: 
i 12 The pilot survey was based on the MTP achema, operating at stages 1, 
2 and 3 in College B, and the Distribution and Consumer Scheme operating at 
Stage 1 in College J, thes® schdmes being excluded from the 50 por cent 
selection for the main survey, 

‘ ‘ " , S* ° 

13 In the pltot, full and demanding questionnaires were designed, with 
the anticipation of reduction in the main survey, to test the Limite of 
length and Untenalty acceptable do appropriate to the reapundents, dn order 
ia the final veratun of the dpetlonnaes could be yeared to the eptimal 
evel, : 


140 Questionnalres were administered to course participanta in their atudy 
groups in the College, on dates agreed with the Course Tutor, Questionnaires 
were administered to all members of the Courke Team through the Course Tutor, 
and were distributed by postal means to named pernonnel in the companies from 
which partleipanta, were drawn, the list of ‘inktial contact pointa having 

“been provided by the Courae Tutor, Additional feedhack. from respondents on 
the appropriateness of the length, content, and atructure of the quest fonnalres 
was invited at this atage, ! ; 

15 On the basis of the pilut results, the qvestionnalres were reconstructed 
as revised in consultation with the consultants to the project. 


The main points of the revision were as followa:« ? 


i6 Course Participants questionnaire 
the vonverafon of open’ questions into 'elosed? questions was suggested by 


the pilot results, whieh were alsy of importance it the generation of the 
s alternative responses forthe latter, 


‘ £ 


Moiw ue 1d 7: «© & 
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a 17) «= Courpe Team Questicansire .. * ( 

Questions concerning curricvlus” features and issues were cached 1h tere 
more readily understood and identi tied with, by the respursfents, 


18) | Sheployera’ questionnaire and supplement . 
A substantial reducticn was atte in the length (in tems of nutber uf pages] 
. Of the questhontatires. A chatye an fora of presentation and pripting enabled 
a large propertion of the original content ta be relaired. A pilot e.rvey 
aleo revealeat that fasiliarity with the TRADLC appreach and epectal features » 
could not be assumed, Quastions were adapted accomtingly. 
_ 3) The Course Tutor Interview achedule, based of Focused ques 
not philotes, since aubstantial expepience’ had been gaireal in pre 
“interviews umlertaken during in ath college! Visies, 


tion a, was 
imbnary 

20 In general, the tnittal queationnaires nad attaegred to adoo: the 
preferred terminology of the TRADES System, The pilot exapaglence geveated 
the pointe at which use of this termingluagy led to cunfuston ar mpound eratanting. ‘ 
In these canes the, terna were alaptes ty forma uf wueding sare sadily undetatonat 
by the responmdenta, . 

pa} Th revision of yueatlonnaired wag accelerated to allow aasinus aut vey 
coverage before the and of the acadewic year (1940/8):, 

sus ° be) : 

ea tn the 19 schemes (19 atagest surveyed the approaches to queationtaife 
abninistratlon which had been used [in the phlet eurvey were again adopted, ae 
they. had proved tu be effective, Notera for guidance in queationnatre 
administration were provided fer Course Twtora, amb hrfef nutes for guidance . 
on completion pf the yguestionnaire eupplement were inebuied in the distrifvution 
to companies, All Course Tulor interviews were cuspletad (Nh - 20) ard 2 
delf-complation asctions were ohtatped, 

‘ 

21 In the survey of learners, 100 per cottt respurise was whtainest Frum 
thoge in attendance on tha dates selected and ayreed fur the survey, this 
represented an estimated 00-90 per cent® of the total population of 
partieipanta in the surveyed achemes, | 


y 
’ 


Z4 Abeentees through eichfese, Holidays efu. were neted but pet fol jowed 
up fur reasona ef time conetrainta and practical difficulties invelved, Thuse 
‘who had withdrawh froe the scheme before the tine of edtivey were bot 
administered with questionnaires €or similar teasons, . However, their feascna 
for withdrawal were elicited from Courses Tuters and Pespanlas in as sany cages 
as possible, In the cance suey BENE Mewever, withtravdts were aie tc fe 


eoxatined closely, since the schemes Were Aonitured centtinuchaly, 


o> The futal nunher of leattier fegponssa wae 443, The poste dlerthan ef 


learner Foapenaea betyoun scheme types ta shown in Tahle |, F : 
ARLE LEABHEN RrepoNsks ; 7 
MECHANIC AL THADES Paivetpies 147 
FAME SEAT ION AND JOINING TRADES rRinctries yee 
pistfitaurion anu CONSUMER TRADES PRinctrirs 95 
COMMERCIAL TRADES Fatnctenes . 
Foon TRADER PRINCtELES a 


20 pera SSS SOR Ra 


3 Se Sk a ot a 


sPeepy FUlond were eatimated gince courde registers did ney reflect fall gut 
are ditienal snrolasnts and Cores Tutce is actual gimp sige at 4 
mst f survey were variable. 


= a 2 3 ; J oo le thet a 
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on employer ljaison meetings was: necessary ‘to’ achieve this level of - response), 


ae The! euvey Se eduibany’ pecucnnel ‘réayonsibie, for” TRADEC. trainees ve 


se profiicas | ‘Teeponses, ‘from 133. eausiras’ as. ae, ae oe Ns a “ ae 
pe ae © MECHANICAL | TRADES PRINCIPLES Ch a 30 ee 
tet os ’ FABRICATION. AND. JOENING TRADES’ PRINCIPLES 57 aa 
ts. DISTRIBUTION AND CONSUMER TRADES’ PRINCIPLES , 29 eye 
ay ; . ae ; : By ; ‘. a 12. re 


88 aapanaas were pbtained: froin: approximately’ 60 per ‘cent of: ‘iobes 
. conpiinies whose involvement ‘in the scheme was continuing at: the time of - 


' involved in the recent! past. | In these: -Cases,- follow. up’ was therefore 


© gatos} representing: épproxinataly 60. per "gerituof ‘those’ engaged in-the - 
“sehemes., ‘under .: survey, “Here; again, ‘Kesponse, rated are: estimates, because ; 
of ithe: fluid. AtUER OF: ‘the, : ee 


ae . COMMERCIAL TRADES ° PRINGIFLES 
Tae FOOD TRADES PRINCIPLES:, 


af rf 7 ae ie! = her 2 


survey. | “Follow up by letter, * telephone, Visits -and/er | ‘contact through *} 


“Follow o£; companies whose participation se ceased showed. that they were 
markedly. “Less: ‘fruitful in-terms: of quantity” of information rece! ved... ae 
. Identifying - -and recalling. the’ scheme. proved difficult. even for those 


“confined to @liciting: reasons ‘fox. withdrawal , from the scheme, ‘The reasdns » 


“; were in most cases, ‘the™ absence’ of suitable: trainees, with the effects: f°" % 
py "recegsion on. persomiel recruitment, caer ; a ee, 
29° The percentage Paeponsen are ‘shown Ain Tobie 2 nelee 7 OM 
rN 4 ? . “ eee 
"TABLE 2. "PERCENTAGE RATES, OF RESPONSE FROM SURVEYED COMPANIES: a 
oo. ‘ "3 Rats 
owe he SE ng 7 Aide ne 
"No. ‘of ‘companies ©” Sgn OO ae ae Sin * ; , 
., participating. at.” ~ - : aa - ~ 
‘time of receipt Of 28 Noe 2 PORPORSGS: t 8 BSeyOnse 
; survey dhestiomatre a es ee ee ; & yo 
eee oi Eee ee oe 
193 a ¢ 2G. 5.7 a , 60% * . 


No. of companies a 


which had withdrawn | 
at ‘time pf receipt of 
“survey dueetrennaie ee ae 


No. of full responses: % response .| 


y 


. Ey 


85° ao 
558 


_ No. of responses ~ . 
" "obtained in respect _ 30 

2 - of reasons for. : 
Lk, - withdrawal 22,0 900 ™ 


re en ee 
hede OO e ee 


“30 


“selected fron : those in Prperation at the. time of the. research, 4 
most appropriate . to. undertake’ detailed investigation of .sc emes. 


‘considere 


‘which were fully ‘developed, where possible. 
operating ‘at the’ pllot:stage,. it was: ‘considered. moze ‘appropriate t 
investigate its. ,operation: ‘in'jone of. the more ; experienced colleges, 


experienced ‘9 Aegan. On selection ‘of. a particular schehe and 
Was proposed theb'’dl1 stages ; ‘operating in.that college ware in 


together. 


- coulEeE B Mechanical Trades Principles stages 
: . COLLEGE c ‘Fabrication and Joining ‘Trades Princi 
re wa ‘ . oie : te . 


os - COLLEGE G™ Commercial trades: Principles 


COLLEGE A . Food Trades Principles 


31. _ case studies involved . 


- 
ea 


Loe gah 


Under. orapadiene the ape set of cases. ‘Was 


"COLLEGE F > Diatribution and Consymer Trades riné¢iple 


4 


‘of operation | a, 


completion-of industrial liai on-diaries ‘by courge 
f@utors : f 


¥. 


“Sipbaevicw Gich ae 
» (a) - -as-a-group Eo ee ‘ 

and (b) -as individuals/ in the early stages of the 
; scheme and du ii the principe? project 


| os) period 


interulewe with company personnel responsible for 


‘trainees Sotlowiag TRADEC schemes. ‘ 


obser¥ation o6/te i ae process 


: interviews yien scheme moderators 


’ review of /course records - 


“ selective participation in-meetings (eq employer 
‘Liaisor » course review, ponEner and employer, 


tn: ‘eanpect’ af dstalled’s case atudys: one. ‘icapie ‘of each, scheme 7m 
It was 


llege, 
Poe 


produced. 


Stages 
Stages 


Stage 


8 Stages 


Stage 


5 


Where .a new scheme was nly: a ae 


. 


it. 

a 

2 & oF 
‘Ly 2m, 2 
i . - 
ée 2 ee: 


% 


we 


The scheme did not attxact viable numbers in the case study year 


therefore pies ae the. ora Pas enee. 


= 


oy 


3 


, Regdonal atate, Regional Trddes un on: and: ‘Careers of 


ery 


e Ps ee : 


COMPARATIVE STUDIES Drea 


‘policy and co-ordinating bodies consulted during She research. The 


; 
‘to Making broad-brush comparisons between the PHILOSOPHY MPLEMENTATION 
_ of TRADEC (Research Proposal : Abstract) and that of ot 

of provision, in order to locate the TRADEC development, 


aA : aa : : 
: ahd . ’ 


33. The: ean: of, the ciate was investigated through examination of 
committee: recoris, participation Writing Groups, participatidn in’ selected * 
regional" meetings’ and conference ‘examination of course records held: ...° 
centrally, and interviews. with YHAPHE officers, ar Wee Chairmen, MSC 

ipers. . 


These: investigations took place continuously through the » period, of: 


. 
’ 


\ 


35 ‘The re of TRADEC glessly: ‘presented a ’ problem to many of the \ 


decisio ‘draw "broad-brush' comparisons between" TRADEG approach 


; : 8 4 
‘36° The expected diversity of needs in respect of comparison have been 


“.confirmed in the process of consultations with a ‘variety of examining, 


validating, co-ordinating, and providing agencies (and have also been 
reflected to some degree within the Steering Committee) , the pressure and 


, and needs for comparison ‘both with Vocational Preparation and conventional 
: vocational/technical provision having emerged strongly. 


“ me 


37. The project is, chateters, commi tted in respect of comparative work, 


parable forms 
Ce) comment on 


its distinctive features and effectiveness. ‘Comparison df the educational | 


"PHILOSOPHY . (including methodology) .of the TRADEC approach, with that 


represented in the Vocational Preparation models on the one hand, and: that: 
represented in Conventional models, on the other, is essentially a 
theoretical exercise for the researchers, informed by. consultation with key 
exponents of the respective models. The FEU document Vocational Preparation 


(PEU 1981) is clearly of particular importance in this analysis and discussion 


- the. amie in the assessment of SEEEC EA VENERSs : 


of philosophy and methodology: : \, 

38 In comparison of the IMPLEMENTATION of the TRADEC approach with that . 
of the Vocational Preparation and conventional models, two sevels of 
comparison require génsideration: _ . 


(a) © The: operation of the system (Le. the way in which 
the philosophy ‘and methodology is translated into, 
+ Practice : . 


(b) The performance. of the system, in inte of. proces 
‘and outcomes. : 


The former is of primary inpartakes in the comparison of qi stin tive features; 


ges . ‘ 7s t - 


In viel: of’ the: proliferation of (Courses: arid schemes unddr both. the 
Vocats gal Preparation and 'conventional' arms, it was ithe judgment 88 
bf th researchers ,that, in Comparison, of ‘implementation, particulay attentiom: ~ : 
ou “be ‘given. to- selected: forme of ‘provision with:which it appeaxs ‘the mogt 
fruitful’ and U aignifigant ‘comparison gan he made, second level’ comparative eno are 
comment comparable or contrasting features of. particular AERC UEANOR: ‘ eA 
i te We 
“4  Thevaslection of the hat ‘level: = and ‘Level comparisons has boon es 
info med by, discussions with representatives df intending usdra ef the ‘Yosoarch, a, : 
and consultants to it. The aad model appears below. | : 


en ma her 
41 Comparison : of the OD reuetatibn. of the TRADEC ‘approach with that of % : ae 
other’ forms of fonventional and ‘Vocational Preparation provision. , " 


 (PRADEC - 
, ; ; u ’ ’ a ‘ 
‘~ CONVENTIONAL COURSES : * VOCATIONAL PREPARATION! COURSES 
_. ,, Secondary Primary MTP.- -- > Primary Secondary 
4. comparisons| comparisons 7 “ | comparisons _ comparisons 
' ; ‘ ; a‘ : : — ~— “ 
Craft.Studies ‘  . : yw ; ~N o 
or equivalent | an YOP/Pilot 
| Operator § < FUTP - = > : / programmed. , \ 
Courses a? ‘ A for YTS. . 

; ey ae | Pre-vocational *— : 
- [ ; | Courses: « | 
RSA, ~~ Powered = ="p d ct aaa 

TEC, etc. - fraction wormation 6nd 
* = * 365 Coursses, F 
a SCOTTISH _. | RSA, Vocational =—/ 
\ TRADEC’ *" : Preparation,etc. ~ / , 
BEC... Food ---9? , 
: General , TP oo \ . va 
7 : a 7 
gz Commercial - > ——_— 


TP 


DCTP. - =) 


?. 


42 The lst level éonparieon with UvP’ is important for reasons which | 
include its encapsulation, of the essential Vocational Preparation Curriculum. 
features (FEV 1981 :-12 - 13): its, orientation towards young people in | 
employment, and. therefore the impor'tance “Of employer acceptability; the 
acceptance of 'TRADEC I-for UVP funding. 2hd' level comparisions will also 
‘be made with other components of the Vorarsonat Preparation package in Be ois : 

of the essential curgiculum features. . a 


4 . an 


re) 
ERIC 


: . 43 ‘ i] 
Me tH 6 The Sirat level comparigon with oraft studies 4a of importance for || 
reasons which include the origina of TRADEC. schemes in: ‘filling a gap’ for “ 
thoag who; ‘on, the phasing out of. Craft Practice courses, were not appropriately - 

+ served by Craft'Studfeascourses since they werd not receiving adequate so 
‘ gomplefientary trefining - thia role of TRADEC continues’to be“pebn as ites 
primary , funotion “bY tha"Joine Ml niimber .of agencies) the davelopments 


‘ under! discussion by the‘Joint Advisory Committee of City’ and. Guilds and 
the ‘REBs, which have considerable implications for the volovand function . * 
of TRXDEC the implicAtidns of chanyea in the balatice between traditional . © 
craft and limited skill pecupations, for provisiona | on the boundary of m4 
change) atc, vf é voy 
‘a : oe 
44 The firstttovel, co parison with BEC General courses has been included 
for reasons of a degree of overlap and interchange between the participating. 
students inwthe area of operation of TRADEC, and the moyes towards adaptation 
“of BEC general ‘to meet. MSC and FEU criteria for Vocational Preparation, ‘ 
45 In comparison hoth of opatation and performance, the model of 
comparison presented on the following pages (12 - 15) was aavesess 


, » 


46 It will be noted that the questions relating to TRADEC were developed 
’ under the main headings of this model in order to facilitate the cpipes of 
comparison detailed above, ; . 
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4 mae UPI 


0 ne room 
'b) RMSIANCE & ACCEPT 


oS Hit i a i a) “ia | 1 voy BRS nrg es CL. pee aes 7 | ne MeV) yee GY Ny RRS sy ° ia = 
i a te ' : ' ' a x ; ' 

Seer Fe ees cel el ee orl le me Ct ee De | : 2 ™ 4 4! iat i ee Le Pos 

foonehou a "ho lat oe rr Pomttom, Ws | a ' ' 

So yee Ne 1! qo, ' + peer aoe ' oath ta sont ht 1 m4 " po. 

Pee. ee a, ees peg se somo 1 mont temas a ' 

. ‘h a i ae i roo a Oe ! 

= tk ook wood k af ' i 1 


W vermin 


“tun 10 mu AND 
— oA : 


“un tO GRCURE an mn 
: 7 FARTLOTPATION MD CON 


a 


7 


i . 
t 


ran onan oe 


mt ro r a 
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47 Co-operation and assistance waa generously given by City and Guilds 
> Of Londen Institute, RSA, BEE, MBC (im Feapect of UVP/NTI}. Substantial 
, interviews and discumeéona took place with officers af these bodies, The 
bedies concerned alsa released substantial data on the oparaticn, of 
selpeted achemes and courges ta tha Basearch Team, 


48 In addition, visi \ @ Made to selected schemes including City and 
Guilds 365, UvP,’ craft, Be \and WEEP schames, Fhese provided supparting 
data useful in the interpretation of the mare generalised information 


provided. by the co-ordinating, validating and w@ililining bodies, 
\ & 
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APPENDIE | PROFILEd OF COURSE TUTORS AND COURSE EAN MENEERD RESPONDING 


- e 
4 ‘ : : : 
: ’ . Cousse Tutors Othey Coauyee Jaan 
age ‘4 = Menbavs wedé 
Uader 39 ‘ i ’ 3 
a0 3433 & 0 
$= 59 3 © 
64 oF over ; : 
Hot kaon : i ’ : 
; frdustrial Bajusy ence 
. fener a : Dae aa 
: Paonia \ i = 4 
: 2 years : * a 
é=3 yeare ‘ 3 
G=10 years 2 é 
LIPS yeara $ 4a 
? 15 yoars 3 t 
bum@ ¢aperlence, Aol quantified . . $ 4 43 
Het known . H ‘4 
, 40 46 
s 
Teaching qualificatiana® od 
pores ; f * 4 
Cert Ed ad ie a 
City and Guilde FR feachera Cart } : 4 
. Dip Ed (FEbe } : 7 ‘ 
RSA Teacher Cert i y i 
Youth Leaderehip Cert i = 
Om CsMaree eating to qualification, at tise of surve i 
Inservice Cert Ed , 2 2 
Other: Qualified. Training Officer t 
B FEA , oo 
. Qualt fied BITH Inatructor a 
. 2, ic 
‘Three respondents held sore than one qualification 
: e 
s 
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APPENDEK. 202, 


7 PRIM ARY. EVALUATION UESEIONE 8 Pak 


BS 


(to be. ‘applied to the “DRADEC stint he subsequent comparison of : 
: data obtained with existing and Parallel data pertaining to other 24 


‘relevant modes) _ ae ; . 
ae - oO ee ; ee aia eee Ge. 
‘1. "RELEVANCE and ACCEPTABILITY (10 ENPLOVERS/LEARNERS) " Bee “yp. Wieck 
"On what bases, ‘and by which means, do TRADEC committees and “scheme, 
co-ordinators identify and assess the ‘heeds and expectations of. 
potential ‘users! and : ‘consumers! of” schemes? By what. processes. oe 
~ thedr analyses, translated into scheme designs and ' curricula? _ 
. How are - the: ‘Sutcomes of these ‘processes petcsived/aeeeused by employers; 
“cine terms of the. relevance: ‘of (a) the TRADEC model and objectives and 
=. (b)- the curriculum-as-experfenced, 0 theirneeds and ‘those of. their . 
employees? What: are the. learners! ‘perceptions/assessments ‘of the ‘-. ss 
relevance ‘of ‘TRADEC ‘in respect. ‘of (a). their personal ‘development and 


“occupational needs and (b) the needs ot their. ‘employers? 


Wha sepdeeuics are adopted foe ‘selling! schemes to employers? What. 
J airtlourties are encountered in persuading employers to enter the 


“scheme? Are. there significant regional / sectoral variatitns in eet 


* 


| Fesponse? « a 


‘How significant tes the ‘edlefgulan! liaison ‘of negotiation process 


-, considered to be in. terms of the acceptability. and vee tevancs, Sa 
programmes, by parties to it? a =o By 


2. “TARGET GROUPS ae ; 
To what extent do lis schenes attract and maintain the Anvolvement | 


os 


of the. intended non-participant group? Are’ there variations by! 
“ locality/trades yrouping in recruitment? What - are the trends: in 


characteristics Of: scheme participants? : 


aera 
- « 


How far ° are schénes successful in attracting the intended r ange of age 
_groups/occupations? What difficulties are. ‘encountered in persuagifg 


a « 


sorens to es, (a), the traditionally neverbiatpatics young peo 


an ‘with sugceas or. otherwise? 
ra Se : FS FE Oe * 2 a te 


oR A ager 
: ah 
1 


5. CURRICULUM t DESIGN “AND: ) SPECIAL CURRICULUM FEATURES ais 
so! On what bases ‘do: “TRADEC committees make design and related desieions 


"+ ‘concerning acheme ‘objectives/1éerning parameters ‘and intended putcomes? 7 


’ How are considerations of: egucational |. ‘worthwhi leness! matched with | 

» those: of immediate employment | ‘requirements? _To what extent are: ‘acneua. 
wet design: and writing processes adequate . and appropriate to the “demands 

of the TRADEC model?» ae eae 


Pare 


hae 7 i a sae : a] a ; 
P. is the correspondence betwéentdistinctive curriculum features 


a 


and scheme objectives? | at variations | ‘are .in evidence in iptavereeation. 

; “of design and met slogital features in implementation at college _ 

| level? 5 ae Oe mess en 
mg we - mo 2 aD ee Ley ~~ 


' How are negotiation/liaison. processes organised end 
implemented? What is the frequency/duration/intensity 
& of liaison and negotiation activities. How satisfactory : 
: are the outcomes of negétiation perceived: to be by parties 
“to them? What is the’ extent of learner participation in 
the negotiation process? How far¥is ‘negotiating’ ‘space! 
in practice, and how far does it produce the intended 
ppt to local and individual needs? ss. oO ik 
- What is “the nature and extent of the ‘experiential! 


eS — curriculum: components in implemented TRADEC echemee: To 


what extent are schemes linked with. } in-company training/ 
a in-company: work? 
Ps ; 


Pt yee 
To. what“extent are projects and related activities” under- |, - 


taken in the* company setting? By what means is correspondence 
= maintained between experiential and other curriculum ; 
‘4% “+ components, in terms of timing/pacing/context cage and how 
eriicvely? ener: a at ~\ 
_: *. How effectively are continuous assessment processes 


implemented, and used in the curriculum procéss? 
ah ae eee ee eee ee 
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Pe RO tak Se ty . ee erect: re 


eMac Ee io Is: ‘there “an 1 Adentifieble “core: of r baste akiie which ‘TRADEO 
ce “achemes are. intending ‘to ‘trendfer? | Do. adequate means exist 
ane ‘for assessnent of achievement and progress. in baste akille? 


oy 


, 
ae oer me ae eran and integration sila ae socical 
skills elements? a 7 me _ a _ 
; What are ‘the perceptions/aasessments of teachers/learners and ar 
employers - ‘of effectiveness of special curriculum features,- against 
intended ob Jéotives outcomes? 


4, (a) LEARNER MOTIVATION : 

= _ What evidence is there of. degree of / variations in learner ‘wotivation, 

‘ in’ terms of attendance levels, application to, and completion of, — . 
course work, | achievement, wastage: ‘rates, etc? Is there evidence of 
changes in ese» work, to Betacas attendance and to study ~ wo 
associated with pa cipation? What appear to be the effects of 

involvement in the negotiation process. on learner motivation? r 


(b)” EMPLOYER COMMITMENT? -*  ’ be ue 

‘How far do employers contribute to scheme design/working processes at 
‘committee level? What differences exist ‘in the willingness of 
employers to participate in’ the’ liaison and negotiation process, to’ 
contribute to the development and support of in-company components, 
and toparticipate in. dnduseesel assessments? ” What factors appear to 


be associated wee active. involvement? | 


eo 
~, 
+ 


What are the difficulties ‘encountered ta estab iehment of employer 
commitment. at Gogetetes/wratins group/college levels? 

; ' ; : : . : 3 7 r 
What are perceived, by employers/cotlege staff/learners to be the _ 
effects of TRADEC participation on employer/college relationships 


and employer/learner relationships? 


5. PLACEMENT AND. ALLOCATION TO GROUPS 
What ‘criteria are used by colleges for placement on TRADEC study | 


"groups? How éffective. are they in producing satisfactory placement? 


' 


“Ay 


@ 
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“he whet extent does’ ‘Gonmundoation take place with enployera/earners 
over " placanent? 3 an i Sh 


hg, Sa eS le we al 


What opportunities: exist ‘tor transfer between TRADECtand other 
. -sohemes in cases of unsatisfact ry placement? How oftéh does iranater 
ocour between TRADEC and other couses, and. for what: reasons? 


" 


6. ACHIEVEMENT AND PROGRESS 
; What propértions of participants aéepieta’ eehened paciataotonsty? 


What factors are associated with non-completion? 
* 


What is the goes achievement levels ‘produced, in terms of the 
measures - adopted for the ‘schemes? What variables appear ‘to be 
associated with variations in there achieved levels? What are . the oad 


‘trends in achievement levels? 


What are the perceptions/assessments of Learners/emphayer's/tedchsrs, ' 
of levels of achievement in TRADEC achemes? 
To wnat extens are guidance/counselling procedures linked “with - 
monitoring of progress and achievement, 
g= 2 ‘ ‘ i : t 
What: proportions of learners proceed/intend to proceed to further 
- stages following completion of TRADEC schemes? What proportion intend 
to oreres to other forms of FE? 


7. QUALITY OF THE EDUCATIONAL/TRAINING EXPERIENCE 
What variations exist in teaching/learning strategies and in sequencing 
. . and structuring of the curriculum in. implemented Schemes? What are 
perceptions/assessments of teachers/employers/learners of implemented 
‘curriculum practices? 
™. iS 5 
/Vnat are the problems. encountered by teachers/trainers in the’ imple~ 
mentation of the’ TRADEC. methodology? What are. their. perceived 
development needs? ‘What opportunities exist for, staff preparstian. 
* and: development? © “What isthe level of particip&tion in _these ‘programmes? 


, How aeoduere are opportunities perceived. to be? — ; 


as 
—) 


r) 
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© Wow’ da RADIO. Byds4 
“What forma of flonitoring | are used? : 


a spas 


“attenpt to ‘control: “implementation of schemes? | 
 mephaniene exist for feed-: 


7 back to conmittess/writing ‘groupe/oaiiree teams? + To what extant does 
review, evaluation and adaptation take place? How effective are 


: shoemes? - 


"procedures perceived. to be in sees Culm of 


"What ts the extent arid perceived quality of supervision and support 


7 


“ASSESSMENT 


given to the learner in-company? What systems exist for ensuring: 


that supervision ‘and aupport-is available for thg learner in the 


company setting? - Se : 


‘ : . , e 


What are the bases for adoption of the profile approach to assessnent 
and certificatian? What ‘is its relationship, with scheme objectives/ 


ec 


; features. 


a 


How appropriate are the instruments/criteria adopted in relation to 
scheme philosophy, methodology and objectives? What difficulties are’. 


encountered in implementation of the assessment procedures? What 


support and guidance is, available "to staff in ‘the development of 
assessment Systems and how adequate are -these perceived to be? 


. 


N 


. What are the perceptions of teachers/learners and employers of 


oe and weaknesses of assessment and certification precesses? 
qe 


COST/VIABILITY OF THE SYSTEM 
What evidence is there to support the validity of arguments concerning 
the total balance of costs in TRADEC implementation? 


" ‘ > 4 . . 4. 


- 


‘What are perceived justificaitons provided by ‘outcomes, for costs?.. 


What variations: exist in the perceived relationship between ‘effort’ 


_ and ‘return’, and what factors appear to be associated with variations? 


of TRADEC? 


What are the hfdden cogts' associated with the effective operation 


231 


va syaten: and. ite ‘ao paisa ‘acherien? what factors appear to. influence 

ce the deodaions of colleges/regional bodies and local. authorities to 
adopt the TRADEO syatem? What regional/local factors appear to be 
-aasooiated with the ‘successful ee and maintenance of the 

why TRADEO. ayaten? ot oS na 2 ‘ 
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A 1: “What ie ita length. in woke? - > * ' 

in Ty ee What is the pattern of. attendeno tor 

“  # QOLLEGE~BASED WORK: ‘ 
eg fpll-day relaase/} day Say ee release/day and block release, etc 
for Block release. obtain details of number of Pnncteone per block/ 

". interim "Unking! arrangements, if any. 


“ COMPANY-BASED WORK 
eg ts there a required number of days of conpny-based work? If 80, 
how ia this organised? 


_ RESIDENTIAL ELEMENT 
f ‘How many blocks/days per bicakAa at what location 


OTHER ELEMENTS (eg INDUCTION) . 
No, of days, etc, O8 appropriate 


- 


II, _ COURSE auton s PERSPECTIVE ON DEVELOPMENT OF THE SCHEME IN THE COLLEGE 


. 2,1 When ae in what clcumstances was this TRADEC. echeiig-intreduded in 
the College?’ 
-- "How was the need/demand for a TRADEC scheme in this area idéntifled? 
2,2 ‘How has the scheme developed? When were new stages Introduced 
(if at all)? Is the scheme growing /declining or steady at present level, in 
the Collage? 
2.3 What Institutional factors have influenced/are influencing the growth and 
‘success of the scheme. Which factors have tended to Bupprks and which 
' to tLmpede the development of the scheme. 
2.4 What other major factors have been significant in support’ ag or Impeding 
the scheme's development In this ‘college, eg, ‘Industrial situation, educational 
‘developments elsewhere in the system, etc. 
2.5 (If Stage I of the scheme 1s a UVP/TRADEC Scheme)’ are there any particular 
"  - advanta or disadvantages that the UVP’ Association has brought to the 
davalobinent of the Scheme. 


II, “COURSE TUTOR'S INVOLVEMENT AND ROLE 


3.1 Is this academic year the: id 
_ ist year 


2nd year _ . wc 


we a ’ 


3rd year, 7 


4th year 


a 


Sth or subsequent year 


in which the respondent has acted as the course tutor 
for this TRADEC. scheme 
3.2° How did he comé to be involved as the course tutor of this scheme ‘ 
3.3 Is he course tutor for all stages operating? If not, for which 1s he course tutor? 
3.4 Does the course tutor have previous experience sa teaching 
on other TRADEC schemes 
- in this college? _ : 
~ a. other. colleges a es - 33 7 + =. 


ow 


ad 
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s: 5 Does he have-experience ag a tutor on siher 'veaatlonal preperation’ 
courees for the target group assoolated with TRADEC ?: 

' Obtain detalla. $ 

3,6 What experience does he have asa tutor on senventiunela reneadvanesd- 

courses of Purther Education, eg, ity and Guilds, BEG, eta? Obtain 
brief details. 

‘3.7 Which of the following course aotivities does he undertake, Obtain brief 
details of the nature and extent of hia involvement In each, 1 3 
Mataon with companies and other employing Henn eaton es for 
recruitment purposes, 

Maleon with partlolpating companies over course precans and content. 
course administration 

course planning _ } : 

classroom teaching es 

project supervision ; oo 

student counselling/quidance ra 

assessment/exa mining 
other (please specify other) . 


YN, "SELLING' TO EMPLOYERS 


4.1 How were/are, the target employers orn how {s the 'need' or 
likely demand far the scheme assessed? 
4.2 How are the employers to be approached, selected each year? How far 
. 16 the same employer group maintained? How many new employers are 
approached each year (approx) . ° 
4.3 How Is the Initial contact ‘made; how 1s the sche’ presented; wane? the 
* course tutor work through training or employer as scetatton=. oF similar 
groups, for recruitment purposes. . 
4.4 What was the 'take-up' rate among employers ° 
- inthe first year of the course | ; 
~, Currently ~ ; 
4.5 Can ag tutor identify common reasons for - 
- employer drspout ? 
"= lavel of employer take- ue? 
6 How are recruitment duties shared between members of the course team? 
7 What are the experlences of the course tutor/team of the ‘selling’ process ? 
What particular problems and successes have been encountered? © 


tb 


V, LIAISON WITH EMPLOYERS 


5.1 How 1s College/Company laison organised? How may laison meetings £ 
; take place with each Company Involved, in a typical scheme? : 
5. +24 What are the main objectives/purposes of the liaison ‘meetings ? How © 
effective are they in achieving their purpodes in the course tutors’ experience ? 


VI. COMPANY-BASED WORK 1 
6.1. How many of the students undertake Sonpany=baded work within this scheme ?. 
Are there any specifications of time to be spent/type of activity to be undertaken, 


in this scheme? Is a company-based element activity encouraged? Does the. 
course have any in reaped of Inclusion of a company based atemant ? 


weet 


‘<) 
ERIC 


6,4 How le, gouibanvenanid work mcnitcret?! How daa it lnk with i eslleges 
_.. based work and how is corespondence. maintained between TRADEG work = 
-. .- undegakenin the company and the college’ settings, 

6,3 In what proportion of the partlc!pating companies {a an Industrial tutor/ . 
/ gup uiter ios equivalent), reaponsible for supervision/support of TRADEG. 
‘partloipanta ? | 
6.4 , How effectively does the combination ef company ba sed/eollega based 
~ . gotivity workin this scheme, in the course tutor'a view? 


_ vil. CURRICULUM y ® 


7,1 How far does the course tutor conalder that the ' array’ Siericolim structure 
adequately accommodates the curriculum content and processea which he | 
considers desirable? 

7.2 How ts the currloulum structure translated into practice In thie scheme? 

_ How la the scheme content structured or sequenced? 
7.3 /a) What does the course tutor consider to be the main. curriculum previcmns 
encountered in implementing TRADEC ? 
b) How has he attempted to deal with these problems? 
c) With what degree of success? 
7,4 a) What do you consider to be the main ORGANISATIONAL problems that . 
‘you have encountered in implementing. TRADEC ? Ss 
b) How have you attempted. to deal with these problems ?_ : 
, .@) With what degree of success? 
7.5. How Js the life and social skills component handled within this S5utee? 
How Ia it staffed? Is the coursy tutor satisfied with the place of 
L & 8S in the TRADEC structure 2\pow effective aooe he consider the L bi 88 
_component to be In this scheme ? 
7.6 What teaching and learning methods C) course tutor found to be most 
: effective in dealing with this target group? 
Do they differ significantly from those he has found affective with other groups? ~ 
How, inthe Course Tutor's view, do the levels*of achievement of TRADEC 8 
. students compare with those of similar groups of students in other courses which he 
has experienced ? 
It is sometimes claimed that TRADEC generates high learner motivation ina ' 
group characterlstically assoclated with poor motivation, How far is this 
“+ borne out by the Course Tutor's experience, and in what ways? 


VIII. PLACEMENT - 


Do these criteria produc satisfactory placement, on the whole, in the 


8.1 Do he are used ion placement of students on this TRADEC scheme? 
courae tutor's view? 


8.2 To what extend does communication take place with omployers/leamers 
, over placement? — 


8.3 What opportunities exist for transfer between this TRADEC scheme and other 
courses and schemes in cases of unsatisfactory placement? How often does 
. transfer take place between this TRADEC scheme and other courses, and for 

* what pangone ? 


* 
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, oe 
IX, BPEGIAL PEATURES oe | | . 


THE FOLLOWING QUESTION PRESENTS A SET OF STATEMENTS WHICH HAVE BEEN 
USED TO DESCRIBE THE INTENDED OPERATION OF TRADEG, THE CQURSE TUTOR 
18 ASKED TO ASSESS THESE STATEMENTS IN THE LIGHT OP THA EXPERIENCES OP 
TRADEO IMPLEMENTATION ,. , 


9,1 'TRADEG: ireasan a ae genuine partneral 


How far, and in: swhat saanecte; does the course tutor consider that the 
sehemea in which he ia involved represent an effective warking partnership 
between employers, leamera and the college ? 
9.2 ' shi . 
oe tar and in whet rere rere he Conalder that <7 arene Fevak seen able 
to fit themselves to each participating individual and each worklag situation? 
What factors interfere with this proces, if any? 


9.3 ‘the employer and the learner have a significant part in deciding what js 
and ‘done? 
How far do employers contribute to these decisions In the achemes in which he is 
Involved? How far do learners contribute to these decisions in. tha schemes in 
which he la involved?. 
9.4 ‘she gneretions| nansaement of the system succosstully accommodates oreups 
f d b ba 4 t vels of & : 
How widely mixed are the groups ie deals with, ‘in terms of: 
= occupation ? 
- age? 
. ~ ability? 
How far does he consider that the TRADEC system is adequate, tn practice, 
to meet the needs of people from widely different Job backgrounds? 


9.5 ‘Employer and involved in the assossmen ss, therefore ' 


tho. bases and reaullts of assessment are well understood’ 
In what ways are employers and learners involved in the essossment process In 
his scheme? ™ - 
How {8s continuous dssessmett undertaken? 
How far 1s the assessment process used actively to facilitate Sep entias ? 


9.6 '‘TRADEC Is a system of personal development which uses the wor king 
situation as a vehicle and motivators' 


How far does he consider that the personal development needs of leawiabs are 
adequately identified and met eougH the TRADEC scheme in which you are 


‘{nvolved? 


Ke Costs 


10.1 -Itts- frequently said that launching sad running 4 TRADEC scheme Is very 
time corisuming and therefore expensive in compattson with other courses. 
Is this the experiance of the Course Tutor? 

10.2 How does the Course Tutor assess the 'new balance saat argument which 
Claims that where staff costs, savings of capital costs, greater throughput 
of students and better use of college resources through the year are all 


considered, TRADEC Is no more ‘expensive’ than a conventional course ? 


no | 36 ®& 
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: 10.3 Does the course tutor consider that ‘the retum justifies the effon' in 


Xt, STEERING COMMITTER 


— funning TRADEO schemes? 


Ie there a tering Committee or ‘pimtler body associated direetly with thie: \ 
TRADEC achame? What haa been the nature of the content between the course 


~ tutor apithe steering committee. What contibution does the ateering cammities 


make to the scheme? (Relevant for all UVP/TRADEC achemea) 
XH, EVALUATION 


| 12.1 Does the course team royularly evaluate the acheme and by what means? 


12.2 Does the course team feed back its experiences of implementation of the 
achemes to the working groups and othar committees? 
12,3 How useful/effective does the course tutor fee! the moderation a to be? 


AMI, STAPF DEveLorMgnt 


13. lWhat ata(f development activities concerned with TRADEC has 
' the Course Tutor participated in? (Obtain brief detatis) os 
13,2 Does he consider that tutora in TRADEC schomes require skills 
substantially different from: 
_ _ = those required in conventional courses ? | . 
'.“ = thoee required in other vocational preparation courses ? “ 
13.3 What does he consider to be youg own development needa In Teapect of 
your roles as a TRADEC Course Tutor? 
~ In the past? “mh Ran ot se , é 
- currently? . 
13.4 To what extent does he consider that the course team has a sisniennt staff 
development function in respect of TRADEC ? 
= currently? ‘ 2 
~ potentially? ; 
Haw the course tutct attempted to develop this function in the course team? 


. 13.5 Does the course Tutor consider the existing staff development provision available 


to be adequate to meet the development needs of a TRADEC tutor? 

13.6 How Is the course team selected for this scheme? ¢ 
What, In the course tutor's view, Is the ideal staffing arrangement on a scheme 
of this kind (eg levels of stalf/mix of staf{/staff-student ratio/ double’ staffing, 
etc) and staff roles. 


xIV, GENERAL 


14.1 Has the course tutor been involved in any other TRADEC activities? (Please 
give brief detalis) ‘ 
- membership of TRADEC committees : 
- membership of writing groups oF 
' = contributions to staff development programmes: . 
~- moderating ; 
- other 
14.2 In general, how successful does the course tutor consider this scheme to be 
in meeting the stated aims of TRADEC ? 
14.3 What does he consider to be the main strengths and weaknesses of the TRADEC 
~ approach? How, in his view, does it compare, in terms of its Autcomes, with: 
a) conventional courses for the target group in question? © 
b) other vocational preparation courses ? 37 
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UNIVERSITY OF SURREY 
Department of Adult Education 
Guildford . 
Burrey GUA SIH 


TEL: (0483) 71261 


A Study commissioned by the Further Education Curriculum Review 
and Developaent Unit, , 


COURSE TUTORS’ INTERVIEW: 
QELF COMPLETION SECTION 


SCHEME | 


STAGE(S): 


sertau.no, J J] T_T. 


‘38 
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ds 


peBSonal payatig 


(a) AGE: Under 30 
: = 39 \ 
49 = 49 ' 
SO «= 9 
80 er over 


tb) Callege by whom you are enpjloyed? 


et st te 


(4) ‘Ie your poeition full-time or part-tieae? 


“(ea) Please describe briefly: - . ’ 


{t) any industrial expertencss you have had in the: 


eourae of your career? 


See: 


(1h) any teacher training you have recteved in 


the course of your career? 


it 1m often reported that launching and running a TRADEC ~ 
acheme is very expensive in terms of ‘time costs’, 


Please estinate 
(a). the amount of time (timetabled and extra) that was 
involved in launching the scheme, including contacting 


39 


enployers, designing the curriculum ats. | 


‘{anguer only af aufficiently recent for 4 reasanatle 


satinate ta be sade), 


2 


* 


t 


tb) Pleage egtinate (if applicable) the ascunt of tine 


that wae involved in immching subsequeht 


(c) How such tine have you yourself Spent, after the 


_ id) 


= gdeiniatration 


t+ bieteon 


‘jRitial jaumching periad, oi the Fallasing aztiaityea: 


= teaching 


* activities 


= other activities 
agwotiated with 
the running of 
thie achere 


How does this pattern and level of tise sapemti ture 

Compare with that associated with: . . - 

(a) comparable conventional courses 

(ti) comparable non-traditional vocational preparation 
courses ‘ . 
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f - ‘Pledge list halow: the names: of any ‘STUDENTS who withdrew fron 


~ the, Lagat scheme’ (after: the” first week). and, atate le 2A 
oe reason for withdrawal, it known, 
ae He ooBhe. 
“sraae Ii). ; REASON (4f. known) FOR WITHDRAWAL - 


‘ 


i. ; 


STAGE II 


‘STAGE. III 
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y Be . o a ee as Po atk eo : JV 


8 o prhase! list below ‘the: names of ‘EMPLOYERS who: have athena 
Oo" within the: linat! i) yearey ‘and state the. reason “for Meneses 


‘df. Lala 
: 3 ‘ “e 
NAME OF ‘COMPANY/ENPLOYING oe REASON (if known) FOR 
‘ORGANISATION WITHDRAWAL 
’ . ai ‘ 
w . : : 
| 
. . : . 
THANK YOU FOR YOUR CO-OPERATION ~ 
| ; “a 
- . - 4 ~ 
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© UNIVERSITY OF SURREY 
"Department of Adult Education’ 
“Guildford. 


SURREY GU2 6XH 


TEL: (0483) 71281 2, 


AN EVALUATION OF TRADES PRINCIPLES SCHEMES 


A “Study Sornisetoned by. the Further Education Curriculum .: 
. Review and Development Unit. ‘ 


’ 
Aa) 


QUESTIONNAIRE FOR PARTICIPANTS . 


SCHEME: 


STAGE: 


DATE OF ADMINISTRATION: 


a 


‘This eiinatioinades is part of a nenay which’ is being 


carried out to ‘find out more about TRADEC schemes and: : 
how they ‘work out in practice. 

We are asking about 500 students involved in TRADEC 
schemes to tell us about their experiences and views of 
TRADEC by filling in these questionnaires. . _ 


_We should-be very pleased if you would help. us by 


answering, as fully as you can, the questions in. this 
booklet. 
This is NOT a test. 


You 
name and all 


They will be used only by the researchers, and will not 


our answers/will be treated as CONFIDENTIAL. 


“ve B= 


CONFIDENTIAL 


be‘ looked at by course tutors or employers. ye 

Thank you for your co-operation, oe A 
, a : 

KAREW EVANS SERIAL NO. © 

UNIVERSITY OF SURREY UTE Crier: 


DATE: 1.5.81 ab 
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2p wee adie F Bg 8 aa E i . ’ 


plein’ List t Bales al TRADEC wohemes and stages 


~o.that you have taken part in, eer your” 
resent one, ss 
a ¥ i 
‘Title of Scheme Stage Year Enrolled 
2. (a) Wheri were you first told that your company 


was prepared send you ‘on a TRADEC scheme? 


(please tick). . 


= after joining the company 


discussed? 


x 


- at the job interview 


~ other 


(b) Had you at any time asked your, company to. 
give you BBportunt ties £ for further. education / 
training? ; 

YES /° NO (please ring) 

If YES, did you ask to take part ‘ 
in a TRADEC scheme? 

OR 

another type of course? 


(c) Did you have discussions with your supervisor/ 


training officer about what you might gain from 
, the TRADEC scheme? . YES. / NO 
If YES, “what possible gains / benefits were 


v 


. (d) - Were you allowed to decide for yourself ' 


whether or not you would take part in the scheme? — 


YES / NO 


» 9% 30 


7 


22 


9 10 11 
le 13 14. 
15 16-17 


18.19 20 


7 Ba 


22 


26 27 28 29 


30 
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“3, 


a) tilow did ecu fool ‘about iin part ina 


Ps " MRADEO mchome at. the beginning. (Please. tick 


the line which describes most-olosely ‘how, you 


felt) ' . : ' 


~ enthusiastic ON 
- willing, but not enthusiastic 
—_ not really interested 

- reluctant — 

- - opposed to it 


(b) Can you gay why you felt like that? 


(co) Have your feelings about taking part in the 


scheme changed since then? 
YES / NO /* UNCERTAIN 


If YES, in what ways have they changed? 


. 


(a) Have you had opportunities to discuss yovr 


- own ideas about what you @hould be learning~on 


this . TRADEC scheme, with _your ~colsas tutors? ° 
YES / “NO 


If YES, have the discussions taken place: 

in a@ group? : . 

with you individually? 
by other means? (please specify) — 


(b) Have you had opportunities to discuss ‘your 
own ideas about what you should be learning 
with company training / supervisory staff? 

YES / NO ; ys 

If YES, have the discussions talind place: 

in a group? 


“with you individually? ; 
- by other means? (oleae specify) 
: (please tick) 


31 ~ 44 


32 33 34 36. 


. 37 38 39 40° 


41 42 


43 44 A 


See ee ieee ; > a — io. oe 3 . 8 

- B How fax do. you feel. that your own snp aig : 
areata have been: taken into. account by college and . 

company. ataff in planning. the work which you have 

done in your TRADEC scheme? 

FULLY ‘ TO SOME DEORE 7 HARDLY. AT ALL 


we 


6 ‘Listed below are some of the benefite that people 
"have said TRADEC brings. Please tick any which 
you think apply. to you: 
TAKING PART IN TRADEC: 
Has helped me tq/understand my work better 


Has helped me to Yearn things of se to me in my 
life outaide work Me 


oe 


Has given me greater confidence peyiaresly 


“a 


oe 


a 
fo) 
a 


| 


Has given me wider work experience LCI 
: ; 49 
- Has giyen.me a broader outlook on work tT 
Has given me more responsible attitudes towards * 50 
my work = . TI * 
; . » §1- ; 
Has helped me to communicate better i * 
Has given me the means of getting a better job 52 
; . 53 
Has brought me new opportunities at work LCI 
54 
: It hes helped me in .my penneionse with other 
: people . ; Ft 
Has helped me to get: more satisfaction from my . 
work ; Et 
i mm A . ; 2 56 
‘Has given me opportunities to develop my interests ; 
’ ; 57 
Has given me opportunities to gain knowledge and < : 
skills I could not have gained at work rt 
Has given ine the chance to gain a qualification - — , ; 
Please add below other benefits which you feel © 59 
you have gained from taking part in TRADEC: 


60 61 62 63 
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1, What do you: think you ‘employer has gained from | 
.your participation ona TRADEC acheme? - _ al 


‘ ¥ = 


8. Which parts of this acheme have been: a 
(a) mdet useful to you, in your work? 


= ms a was =n ma 


(b) least useful to you, sh your work? - % 


72 73 74 76 


9.  How-much of the following parts of the scheme have . Jf, 
been done in your company? (please ring) 


“ 


MAIN PROJECT”. 


‘none / very littl " about half / most / all 


€ 76 ’ 
SMALL PROJECTS AND ASSIGNMENTS 7 
‘none / very Atttle / about half / most / all a i ; 
77 


DEMONSTRATIONS EXPERIMENTS EXERCISES 
eg, none / very Little vi about half../ nose / all. 


Have any of theparte of your work been done in 
: another company? Please give details: 


79 80 


-10. ANSWER ONLY IF NONE OF YOUR TRADEC COURSEWORK HAS 
‘BEEN DONE IN YOUR COMPANY: . 
, Do you feel that the scheme would have been more 
' a or less useful to. you if some of your coursework 
-had’ been’ done in, your company? 


MORE USEFUL / LESS USEFUL / “UNCERTAIN a | 
: 3 ra a 81 


me 4 eee Ag: 
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1 SOME OF YOUR TRADRC ‘COURSEWORK HAG BREN DONE 


IN YOUR OWN COMPANY: : 
(a) Do you have someone at werk to aupervige and 7 
‘help you with TRADEG coursework? = TA 
; € 
(bo) Whe ie this? (please tick) 
= Training Manager . 


~ Supervisor / Line Manager 
= ° Personnel Manager 
(= Other (please specify 


(ce) What types of support and help have been 
: given to you in your company, in connection with 
your TRADEC scheme? (please tick the types of help 
; you have been given and for each item ticked, show 
how helpful you have found that particular type of 


: 


support} oi 
SUPERVISION OF PROJECT WORK __ J - is 
ak 64 85 
very helpful / fairly helpful. / of little help 
ARRANGING VISITS AND OTHER SPECIAL ACTIVITIES I 
86 87 


very helpful / faieny helpful / of little help 


ARRANGING EXPERIENCE OF DIFFERENT TYPES OF WORK ‘ 


very helpful / fairly helpful / of little help _ ae 88 

GIVING ADVICE AND GUIDANCE ON COURSEWORK LLI 
ee eee — ee 

very helpful / fairly helpful / gf little help a 

PROVIDING MATERIALS AND EQUIPMERT FOR USE IN ; 

- PROJECT WORK Ler 
very helpful / fairly helpfuf / of little help itil 
OTHER (please specify) 

-very helpful / fairly helgful / of little help os ae 

‘ % ; . 94:95 
(d) Has the time which you have been given to ( 
do TRADEC coursework within youp Own company been 
- too’ much. 
= just enough ~ 
- not quite enough i 
- far too little 96 


for what you have been expected to do? (please tick) <a 
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28, DURING THES GTAGR OF YOUR SCHEME: 
_ ‘How many tines have you been vieited in your 
company by someone from college? (please ring) 


once / twice / more than twice / not at ell 


13, De you feel that your work on thie TRADEC schese 


hee received enough individual attention from 


' your college tutors? 
YER '/ NO / UNDECIDED * 


Does your college tutor discuss with your 
(a) your coursework merke (please ring) | 
regulerly / cocasionally / rarely / not at all 
(b) your general progress . 
reguiarly / occasionally / rarely / not at all 


14, (a) In what ways, if at all, does, your company 


give credit to employees for effort and schieve-~ 
ment on TRADEC schemes? 


(b) In what ways, if any, do’you feel that 
gaining a TRADEC certificate will help your 
proepects: 


= in your present employment 


Ls 


- in future employment 


ol 


Ha] 


101 102 103 104 


105 106 


107 108 


| 109 =e 
“bdameia 16 amo t0'ang $0 bu AvovERED BY StH08 33 
AND*BTAGH nL ‘STUDENTS ony 


my wnat were your main reasona for continuing 


% 


to the next ane 


(b) Have you found thie etage sore or jesa sat~ 
‘tefactery than previous stages in: 
- relevance to work needs? = =; 
MORE SATISFACTORY / LEGS SATIGYACTORY / NEITHER 


Tf WORE or LESS BATIGVACTORY, pleose aay in what - mess 
waya) 
* . 
= relevance to personal needa? 
WORK SATISFACTORY / LEGS GATIGFACTORY / NEITHER oo 
If MORE or LESS SATISFACTORY, please eay in what ae 
, waver ——— : 
Vix opportunities for activities direct}y related 
to your work, eg, company-based projects? 
MORE SATISFACTORY / LESS SATISFACTORY / NEITHER Pott 
If MORE or. LESS SATISFACTORY, please say in what ls 
ways! 


~ opportunities to have a say In the planning 

of your own course~work? 

If MORE or LESS. SATISFACTORY, Rlease say in anes 

ways: 120 121 122 


16. If you have entered the schemes at Stage II or III 
without doing the previous stage(s): 


' Have you experienced any particular difficulties 
> ‘or problems in this scheme as a result of not 
’ having taken the previous stage(s)? In what ways? 
: : 123 124125 


mi 
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| hick ag 148 
17, TO BE ANGWERED BY GTAGH J AND BTAGE IZ STUDENTS ONLY; =. 
Do yeu intend to take further stages of this achene, 
if and when'they are avei lable? 
YES / WO / UNDECIDED Te 
Ey. 


€ 


16. TO BE ANSWERED BY ALL: 
Have your views abeut education and training 
changed as a result of taking part in TRADEC? 


yes / WO 
If YES, in what waye have they. changed: 


+ 


~ 


19. Do you intend to take any other Further Education 
courses after completing TRADEC? . 
“¥ES / NO / UNDECIDED 
Tf YES, what course do you have in mind? 132 $43 


20. (a) On the whole do ybe think that TRADEC is a 
worthwhile acheme for people at work to take part 
in? : ‘ 


* 


: ; 134 595 96 D7 Ba. 
Why do you think that? 


(b) What ‘improvements could you suggest to ita 
organisers? 


P 69140 Wl Ke 
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#2. 


a3, 


BA. 


nau | 
‘Pid you atay on at school for sn extra year? 


Did you shtain any qualifications at acho]? 


“t 


tafter reaching school leaving age): 
* . Ls 


COm Grades 2 ‘and 3° 

Ca other Grades 

GOe 'O' gradea 1, 2 and 3° 
Gee 'O' other grades 
Other 


uf 


, : oe 
What {a the nase of your employer? 


I¥ YOU ARR EMPLOYED OR ON A YOUTH OPPORTUNITIES 
ha 

(YOPS) OR WORK EXPERIENCE (WEP) SCHENK: 

What ia your job?’ 7 


What, briefly, does it involve? 


IF YOU ARE UNEMPLOYED: 


In what job area are you seeking work? 


tre RG 


yes 74 aa 

if yea, please write in the number of each type of faz! 

qualification: =: ~ . 
oe A GAINED 

CBR Crede ee 


149 


gained. “ten. city. and Guilds’ 


Level, ote.) te GM 
ee pazcen 
_—__ ——____—— ot ce 
; ~(e) Did 3 you obtain. ‘release from your. present or a Ss 
aa previous employer | ‘to attend ‘thebe? Sie. S 
Bs 
THANK YOU FOR’ YOUR HELP a » 
Ca Ne ek a ee 


“PLEASE WRITE BELOW ANY FURTHER 1 THOUGHTS you HAVE: 
ABOUT TRADEC WHICH YOU THINK WILL BE USEFUL TO. 2: ; 
"THE RESEARCHERS - (CONTINUE ON THE ‘BACK OF THIS....° 
‘SHEET: IF NECESSARY ere ae ia 
i e 
2 oe eh ee ue 


o.. 
ERIC 


CONFIDENTIAL . 


EVALUATION ES PRINCIPLES SCHEMES” ; 


N 
‘A \ uty Gonmisaioned by the Further Education Currtoulua Review and Development Unit. ° 


gs : oe _ QUESTOMNATRE FOR EWPLOVERS , 
i mie ncenttounmive is part. of e ‘net onal etaer Suexenchy being carried out into the operation of 
| TRADEC achenee. a. : : 
Inthe asecesaent of r) eyaten of worker 


education io training euch as et employera' viewa 
. and experiences are.of prime importance. . 
. We should be very pleased if you would hel ia thie vork ey completing thie squentiomsise and 
returning it) to the the above eddree : 
‘Please consult notes for guidance sttached® ; 
7 ‘Thank you: for your co-operation, ‘ 
“KAREN EVANS. ; ae SERIAL WO. 


All replies an be treated as CONFIDENTIAL. 


y 


“he tow many of your employees. panticioute in thi 


TRADEC achenea per year (please indicate ; 
range, if variable) ; ae ea = : : | F 


‘ ws 9 10 «#11 
STAGE I STAGE IT* STAGE III ; 
12 
13.014 
a Are ell employeea in theae groupe offered ipvolveusne ‘in: thie scheme? YES: / NO : cS ee | 
: as NO, what criterie are applied in selection? oan 
A : 15- 16 17 
PR 2 
oe  a[css—sSsSsooaaoO TS aSscajjfjSouuww hIna\»qommama” 
fe Before your company began using thig TRADEC secheme, were the groupe of workers now involved 
F ‘in the scheme involved in other Further Education and/or training courses? ; TTT 
a YES/NO / NOT APPLICABLE  , . If YES, please liet courses: ii 
ie : . ; . : 7 ‘ 18 119 
. od - * 
s. How. many timea during e typical TRADEC etage do company personnel meet college ataff for = Se ie | 
-_, diecuseion of course matters? . : ‘ : | | | | 
‘STAGE X _- " STAGE II : STAGE III : 20°21 22 
6. , we Do you orn the lieiaon neetings which take place between college. avatt and company 
: ataff, in .connection with thie acheme,-to be (please tick): T T 
too trequent____ : insufficiently frequent__ sof the right Trequeacy, Lt : 
7 (b) what are you looking for: in Contacte of ‘thie ‘kind: with college ataff? 4 : 
= TT TTT 
= L L.-J I 
a : - ae = —= = } 24 62526 
(¢) Are you satiefied with the outcomes of lisison and negotiation? _. 
as J | 
an 27 


r) 
ERIC 


re) 
ERIC 


yes / No- 


Ab): PL dooteive brfefiy the: forma veh the donpany-beeed work takes, (Pleace write 
" MA it snapplicdbie) - 


(a). How much time,’ within normal working houra, are TRADEC participanta given for company 
baeed’couree work? (If variable, pleaee give range) 


: G. - (a) Pleass indicate which of the following types of company personnel are direotly involved ; : 
oO aac | ; : ; . : _ 
‘the planning of company-based TRADEC activities: ; CT deg egg 
lines manager to the employse undertaking TRADEC. 5 : ‘ 
, cretnang officer other (please specify) 


training manager: 


. 
4 


(b) the implementation of company-based TRADEC activities: = 


line manager to the employee undertaking TRADEC” training instructor eh ts 
; other (plesse specify) fn ; ; ET) 


training officer 40 41 42 : 


oo What criteria, if any, ars spplied in the selection of company ‘personnel for speiviacey and 
related. roles in this TRADEC scheme? : . 3 


10. What srrangements are mede to ensure ‘linkage' between the company-based elements of TRADEC : - ; 
; and college-based work? hin tick, and annicate spproxinate sremency during the acheme) _ 


FREQUENCY 


| 


Periodic meetings between beitiege and company supervisory ataff 


Visite of conrfihy staff to schene participants in the college setting . 


Diecussione between company supervisory / training staff and the ; pe eS pad 
48. .49 SO 51 52 


‘scheme participants a Mina 47 


: Other (please specify) 


y . 
1, - The curriculum structure of TRADEC has been designed to allow each echeme to be aligned with 
 gtudente' and employers! individual needs. 
In what ways do you consider that this scheme has been aveceustuily aligned with: 


“2 (a) saployaes’ individual needs? t | | | | | 


(b) the company's needs® 


ao 


12. What do you consider that daplicyuan have gained from their participation in. ‘this TRADEC j . a . 
‘ schene? _ 3 : a ee 2 : 4 TTT TT 
ee acamelee _ . _ . : 61 62 63 64 = at 
Y aT Fi , 
ee ie ee 


‘<) 
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What benefite da you think the company hea gained from involving ite emplcyses in this 
TRADEC achems? 2 ; 


1 


Please indicate your gensre) eatidtaction with progress in work releted skills of employses 
participeting in thie TRADKC scheme, on the scale below; = * 


eotiefied i 2 3 4 5 dismetiafied i 


Please explein your reting, 


70° «(71 


16." (a) Whet practical difficulties, “if-any, hae the company encountered ins ; ote 
‘ (1) releasing employees for TRADEC activities. / . ae 
go ee 
(11) organisation of company-based activities under the scheme. , : , 
. . ‘i 7 7 4 ‘ . .! 
; : ry 74 «#675 : 
(111)participating in. ndéceseary liaison activities with the college(s) 7 Lal a 
. + . ee . 
(b) Please describe any particular advantages and disadvantages which (1) the structurs 
(44) thetenath of the course holds for your company. 
78 #79 80. 91 
' 
62 683 84 8&5 
16. The notion of a ‘working partaueshin® between ser Tey ee; ee and college is fundamental ~ 
to the design of TRADEC schemes. — ‘ A. 
Pleass indicate the extent to which you consider that this TRADEC scheme operates as a 
*vorking partnership’ » on the scale below: 5 
"> Does not operate asa 1 . 2 3 » 4 5 . Operates as a full i | 
a * ‘working partnership‘ ‘working partnership’ oe 
- ; or 86 67 88 
Please justify your rating. Bg . ; ae, A ‘ 
17. what do you consider, in general, to be the major strengths ‘and weaknesses of the TRADEC | + 


approach? io : i . : : 
Paar : : j . 
= ; ae eee ; ; 69 90. 91.92 | 
Py a ee . * . : . EC : 
; : = —— . ecm . ae 93 94 95 96.---°~ 


ae ate nett ee . i : a eg Fe y af. . P.T.0. 


O). ‘Sine of, Company : ae ne = 
(a) Nature of Dusineas) ae EE one oe ee ee 
_ 4d). Number of Raployesn _Numbar of enployses in eatablishnent (4f applicable) 


1, Other education’ and training echenes “in which the company participates, 7 ‘(Please give. a 
detatis) : ‘ “ 


20, Your name and position in the Company: : ; 
ae qs a ‘ : 3 ed 
rr eg 
. - 7 = - . ‘ ; , ra 
PLEASE ADD ANY ona COMMENTS WHICH YOU THINK WILL BE OF VALUE TO THE RESEARCH TRAN, BELOW, . 
CONTINUING ON A SEPARATE SHEET or PAPER, TF NECESSARY. 


' a a 


THANK YOU FOR YOUR HELP AND CO-OPERATION 
: ‘a i 


te 
_ fe 
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BN Bose ‘maverarty ov sunny 
; : Departaent of Adult Réveation 
GUILDFORD, Surrey U2 BXH | : ; ; 
Tek; (0489) T88h ote” = i ks ee 
A isa ceaiestenes ‘by the Further Bducation Currioulus, Review: and ceeeeene Unit: 


QUKETIONNATRE POR BePLOVERG: 
SurPLEnENt ron COMPANY PERSONNEL DIRECTLY INVOLVED IN BUPERVIGION/INSTRUCTION OF TRADE rant orranta 


SCHEME: . : SBATAL NO. 
1. How many eaployeee on thie rupte echese are currently eave your eupervieion / inetruation? | 


2. How many of thaee are on each stage of thia TRADEC echene? ° Nunber 
, or ; : Stage! 
1 s y ; Stage Ir ; ae Ce , 
Stage III ee eee is 
3. at ie your role in relation to theee TRADEC yarersnele? {please indicate below the role 
ich moat closely deecribee your own) LC] 
_ Tpetructor - _ . Line Supervieor . Industrial Tutor it 
_ Other (please epecify) : : 
4. What forms of guidance, instruction and/or eupervieion do you give to enployeee engaged in 
: " Sompany-baned course-work (eg: projecte, aceignments, etc.) for thie TRADEC acheme? _ . LLI 
. 
ee Sees, 2 FREQUENCY is__16 
’ , Supervieion ; : Regular/Occaeionel ¢ 
“Formal instruction Reguler/Occaeional ae a : 
’ General diecuseion of progreee 2 , +Regular/Occeeional | T T 
Other (please epecify) : Regular/Occaeional aes 
5. (a) Are you, yourself, involved in Mateon with the college(e) running thie TRADEC scheme? 21 22 
" . ¥eS / WO ; imal 
- (b) If a0, how often do you weit college etart to diecuS® couree sattera, during a typical 55 
"etage’? T_T 
.(onee —_ Twice ss Three timea __—sFour timee ___—sFrive or more times iH 
(c) Ye thte frequency of meetings, in. your view:~ a 5, 
g. : tog great? not great enough? : just rare — rT 
——— 
6, What benefits, if any, do you think that employeee have gained Yrom their participation in | - | an nd en ed | 


TRADEC? 


2 what benefite, if any, do you think the company has- =e by involving ite anplosese in — 
i TRADEC echemee? . | 


‘<) 
ERIC 


‘<) 
ERIC 


"10. The notion of a* working partnerehip’ batween employers, employees and the college ie fund 


- 
Are you generally satiorien with the progrene *  wertervlated aktlle made ‘y enpleyeee whe 
participate Sn. TRADEC sehones? ; sn, oe, Es / WO 


16-40, in. vnat respecte are you dieaetiefied? 


0. What practical difficulties, if any, have you encountered, in connection with: 
~' release of employees for TRADEC activities? 


° organteetion of company~beeed activities se part of the TRADEC echese? 


+ Matson activities with college tutore? 


Please deecribe any particular advantagee or dieadvantagee which! 
(1) the etructure ‘(i1) the length of the echene holds for you 


anental to the deeign of TRADEC echemee. Please show the extent to which you coneider that 
thie TRADEC echene operates sea working partnerehip, on the ecale below: 


Doee not operete ae i 2 3 4 . 8 Operates ase full 
@ working partnerehip : working partnership 


Please justify your rating: 


Do you feel that any eignificant changes have occured as a reeult of involvement in thie 
TRADEC echeme, in: 

(a): your reletionahip with college etaff? 
(b) your relationshipe with employees under your reeponeibility? 
(If YES, please deecribe changee briefly) 


12. What do you coneider to be the main etrengthe and weakneseee of the TRADEC approach? 


13. What fa your poeition in the Company? . : ~_\ . 


- - 
14, Please describe briefly your industrial and / or treining experience: 


. THANK YOU FOR YOUR HELP AND CO-OPERATION .- 61 


a 50 
rT iT. 
rh 
S182 
a7] 
37.58 
6 
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CONFIDENTIAL 


~untvenatay oF’ ‘SURREY 
- Department of Adult Education : 
 Muldford a a i 
-' BURREY GU2_ 5XH = | " 


Tels (0483) 71281 


AN EVALUATION OF TRADES PRINCIPLES SCHEMES 


ee 


“A Study commissioned o the Further Education Curriculum. 
Review and Development Unit. : 


QUESTIONNAIRE FOR MEMBERS OF THE COURSE TEAM : 


SCHEME: 


STAGES: 


7 


DATE OF ADMINISTRATION: cies a 


This questionnaire forms part of the evaluative study 
currently being carried out with the co-operation of 
YHCFE into the operation. of TRADEC schemes. 

We should be very pleased if you would help us by 
answering the questions in this booklet as fully as; _ 
possible. They are of an ‘open': type to allow full 
comment and presentation of views on matters which are 
of significance in the assessment of effectiveness 
of TRADEC and its potential for, extension. - 

All replies will be treated as “CONFIDENTIAL. 
Thank you for your co-operation, | ; 


KAREN EVANS ~- °. °°.” SERIAL NO. 


UNIVERSITY OF SURREY | a ed ed Ted la 


DATE: 


Ia this academic year. thei’ 
lat year 
and year 
ard year 
4th year 
6th or subsequent year 
in which you have been involved ag a teacher in 
thia TRADEC acheme (please tick) 


(a) What are your weekly clase contact hours with 
atudenta on this scheme? (indicate range if 
variable) 


STAGE I STAGE II. STAGE III 


(b) What experierice do you have of teaching on 
other TRADEC schemes 
~- in this college? 


What experience do you have as a teacher on other 


‘vocational preparation’ courses for the target 


_ group associated with TRADEC? (eg. UVP, YOP, CGLI 
‘Foundation Courses, CFE etc.) 


‘Please give brief details: 


10 11 12 


13 14 15 


20 21 22 23 


re) 
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< 


What-experience do you hdve.as a teacher on 
‘eonventional! non~advanced courses of Further 


"Education? (eg. (Gity and Guilde Craft Courses, 


REC, ete.) Please give brief detaila, 


Why wore you assigned to teach on this particular 
acheme, do you think? 


a 


What subject areas did you cover in the TRADEC 


_echemes opyrast in academic year 1981/82? 


undertake? Please give brief: details of the types 


of activity undertaken, and estimate the number of 


hours/weeks spent on each. 


(a) liaison with compantés and thee employing 


organisations, for recruitment purposes. 


bas Y a 


Estimated hours / week: 


Cee aaa ae 


Which of the following jcourse activities do you - 


2A = 94 


24 2b 26 27 


28 29 


30 St 38 U 


33 34 


pestimated hours / week: 


es Pie are NG se 
{h) Ziintaen with participating companies aver 
coursg precems and content = 


Ratimated houre / week! 


(c) caouree administration 


>+—— 


Eetimated houre / week: 


(a) course planning 


(eo) classroom teaching 


(f) project supervision 


Estimated hours / week: 


(g)» ‘atudent ‘éounseliing, / guidance 


Estimated hours / week: 


(h) assesament / examining 


* 


Estimated hours / week: 


-(1) -other (please specify other) 


s 


Estimated hours / week: 


. 


45 46 


47 48 


o.. 
ERIC 


8 


pees 
-} : 


{a) What do you sedate to be the rain ‘teaching 
and learning’ probleas which you have 
‘ eneountered in your werk en thie 
TRADEG scheme? (eg, in handling teaching 
methods, course content, project planning and 
supervision, atudent participation, ete) 


(b) How have you attempted to dea Pwith theae 


preblema? 


(ec) With what degree of success? 


{a) What do you consider to be the main 
ORGANISATIONAL problems that you have 
encountered in your work on this TRADEC 

. scheme? (eg. in recruitment, liaison, 


resources, timeotabling etc.) 


(b) How have you attempted to deal with these 


«problems? 


66 


61 = 67 


. §8 86 57 54 


61, 62 63 


64 65 66 67 


o.. 
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10. Does the TRADEC-curriculum atructure alles you ta 
" eaver your subject area(s) in waya which you 
consider to be adequate to meet the Jearners' needy? 
If not, please atate in which ways you feet 
constrained by course atructure? 


WO Ff 


4. (a) What teaching and learning methoda have you 
found to be moat effective in dealing with 


\ 


1 
sali lteennests oliedinitaeitetibinenieieminteenteietmmedammimmetieeneeteeeeeeee 


thie target group? 


72 73 74 
\ ; . 
{b) Do they differ nignificantly from those you 
have found effective with other groups? 
Tn what ways? . 
“75 76 


eee et 
pg 
0 


aes 


tore : YF = 83. 
12. Haw, in your view, ry the levels of achievenent 4 

of TRADEC atudents compare with thase of similar ' 

aroups of atudenta in other sauress which you have 

experienced? (Please atate the courasa with which = 

you are drawing comparisons, eg, City and Guilds 

Craft studies, BEE General, UVP atc) 


13, fe ie nome tings Claimed that TRADEC generates 

high learner activation in & group characteriat- 
ically aasoetated WAU poor motivation, How far 
is this borne out by your expertence, and in what i 
ways? ; 


14, THE FOLLOWING QUESTION PRESENTS A SET OF STATEMENTS 
WHICH HAVE BEEN USED TO DESCRIBE THE INTENDED 
OPERATION OF TRADEC. YOU ARE ASKED TO ASSESS 
THESE STATEMENTS IN THE.LIGHT OF YOUR EXPERIENCES 

_ OF TRADEC IMPLEMENTATION: Please “turn page. 


o.. 
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‘the learner “the employer: ‘and the: pollege'?™ 


Soret mrcenenerata 


“How far, aid ‘in-what weepects, do. you’ constr 
that the ‘schemes ‘in which you, are involved. 
; , _ represent: an. ‘effective. working partnership a ee a 
Reig between employers) learners and the college? ae Oa 4 fas 


‘ 


ae | 


How. ‘ten do you consider that your ‘echemes ae * ae i 
-have been able to fit themselves to’ each 
participating individual nd each working #1 eee ee 


situation? vee te oo 


any?» oe or i“ - os -_ 


ees a ‘the. e enployé er’ 


o.. 
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How far;do learners contribute: to these. rae 
“decisions: in ‘the: schemes. in which sy are 
~; Anvolyed?.. ow 


“oe. 


wn 


al 


F (a) 'the ° erational mana, neat of the system a - 
p ig e_system aes 
, " successfullye acconmaiates: groups of people 


of differing » \ job. backgrounds and dit tering 
levels. of ability’ ; 


q Vow widely mixed are. the groups you deal with, : —_ 
4 in terms of: oo : 


- suubetio oe oy 


‘93 


ability? : - < ie i . a h 


95 

.Do you consider that the TRADEC system is 

adequate, in practice, to meet the needs of 

* people from widely different job ‘backgrounds? 

a sk . is . = 
, Why do you think that? , . 

; a , 
. 96° 97 

oars : : : . 
7 e : : % 


o.. 
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os Employer and. learner « are involved in ‘ene: 


assessment - ‘process, “therefore. ‘the bases and 
" esulta of annensnent afe well underatood" 
, 


“In what ways are “employers involved: in. the 


assessment process in your scheme? 


In what ways are iadrncee Asvolved in the 


"assessment process?. 


” CS 


‘Is the assessment process used actively to.. 


nate "further the learning of students? © 


In what ways? 2 : 
| : ne ; 
| z 7 a 


(f) 'TRADEC is a system of personal development. 


which uses the working situation’ as-a 


vehicle and motivator' - . 


Do you consider that the personal 


“development needs of learners are adequately . 


“identified and met through. the TRADEC scheme 


ein which ‘you are involved? ae 


———_____ 


introduced to meet these needs mare 


effectively? a 7 


If aak, what haticeey woud you like | to: see, 


98.99 


400 101° 


102-103. 


104 105 


o.. 
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is ; a 


_ curriculum workshops 


| (b) 


oe 


what: state, evelopment potivities d directa 


‘A . 


course‘ team activities 


« 


~- other — a \ . : 


Do you consider that teachers in’ TRADEC 


schemes require skills substantially aieterent 


from: 
those required in conventional courses? 


those required in other vocational pre- 


’ paration courses? (eg. UVF, YOP, CFE, . City 
and Guilds Foundation Courses) 


& 


Did you experience any particular pit seuteaes 


in adapting: ot 


(i) the content of. your subject area(s). to meet 


the requirements of. the TRADEC curriculum. 


Please describe: 


(ii) your teaching styles and approaches. 


Please describe . | 
vee ; 


an 


“y06'— 113° 


108 109 


110 111 


- 212°113 © 


o.. 
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(e) 


(f) 


What akille and/or areas of ee have 


you felt the neadito develop further, in. 
fulfilling your role as.a TRADEO tutor?. 
- in the past? 


To what extent do you consider that your 


course team has a significant staff develop- 


ment function in respect of TRADEC? 


currently? 


potentially? 


Do you consider existing staff development 


provision available. to you to be adequate to 


& 


meet your development needs as a TRADEC teacher? 


‘Have you taken any steps’ (apart from course 


attendance) to promot your own development: 


~ in RUAS monee Please pescrine brfetly: 


414 = 120 


114 115 


11819120 © 


— i ea ace a: < ‘ ont 121 = 193 
. Have you been involved in any other TRADEO. = ve: 
activities? (please give brief details) | 


- -membsrehip of TRADEC committees : 
ee a ee A tal 


membership of writing groups. 


: : 122 

- contributions to staff development programmes . 
Pr 

123 


~.. moderating 


: 124 
- other 
Ta, 125 


17. “In ‘general, how successful do you consider this 
"Scheme to. be in meeting the stated aims of 
TRADEC? 


126 127 


, 


18. - What do you consider to be the main strengths and 
: weaknesses of the TRADEC appt'vach? 


my 


4 


128 129 130 


131 132133 


r) 
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yee How, in your view, does. TRADEC compare, in. terme 
of its outcomes, with: , 
fa). comparable conventional courses (eg: CGLT 
. Craft Coursen, BEC, eto.) 


(b) other vocational preparation courses? 
’ (og: UVP, YOP, CFE, CGLI moundet en Courses 


etc.) 


Under 30. 
30 - 39 
ra 40 - 49 
50 - 59 
60 or over 


- College by whom you are employed? 


- °(a) What is your position / Department? 


(b) What is yourdtlain subject area / field of 


, 
, experience? 
j 


194 = 143 


134 BS 136 


137 138139 


140’ 


141 


142 143 


ra 


_ 
> 
a» 


24, Please describe briefly: 
(4) any industrial experience you have had in the — 


. 


. 


-oqurae of your career? 


(44) any teacher training you have received in. 


the course of your career? . a . See 


‘THINK WILL BE OF USE TO THE RESEARCH TEAM IN 
‘THIS: EVALUATION BELOW, CONTINUING ON THE BACK © 


re) 
ERIC 


